
DESIRED
RESULTS

W h e n  B a c k w a r d  P l a n n i n g  i n  a
M u l t i - T i e r e d  S y s t e m  o f  S u p p o r t s

ELEMENTS OF BACKWARD DESIGN

Intentionally begin
planning with

desired results. 

Determine
acceptable evidence.

Plan learning
experiences and

instruction.

W H Y   S TA N D A R D  P L A N N I N G  D O E S N ' T  W O R K

Our task is

#1

#2

How can we
help

learners
see the

purpose of
these

activities?

What methods will best
help our students
meet achievement

outcomes?

to shift the planning focus

to desired results.

Planning for the fictional"average" student
1. Neglects the needs of students onthe margins (ELL's, gifted, specialneeds, etc.)
2. Does not account for learnervariability. Is not effective fordiverse classroom compositions.

#3

What
book

will we
read?

That lesson will
be fun!

Collaborative
planning for

standards-aligned
instruction across the
tiers answers WHAT
we are doing to be

intentional in
reaching all learners

from classroom content

GOALS AND ESSENTIAL QUESTIONS

Express
concisely an
enduring
understand-
ing of the
benchmarks.

Provide
common
practice
amongst
classrooms
that promote
concepts
such as
critical
thinking,
problem
solving, and
relevancy.

Challenge and 
extend 
students' prior 
knowledge, be 
a means to 
extend 
students' 
understandings.

PUTTING GOALS TO WORK

Begins with thinking about the point
or purpose of the benchmarks you are
trying to address.

STEP 01

Differentiate what students are
required to learn.

STEP 02

Separate the intended outcome from
the means of getting there, providing
students with multiple pathways for
achieving the goal.

STEP 03

Three Steps

Determining specific steps . . .

Real-life Example Collaborative Planning
Desired Results Example

Retell a text in oral or written
form to enhance

comprehension; a. Use main
story elements at the

beginning, middle, and end
for a literary text.

Running a half-marathon
by the end of the year.

PUTTING ESSENTIAL QUESTIONS TO WORK

The essential questions allow us to cross-check to assure our goal
is separated from the intended outcome just by recognizing if a
variety of options are represented within the relationship between
the essential questions and the goal. 

Broadness of goal provides
flexibility to the runner (e.g.,
training regimen).

Many Runners cannot dictate their
context (e.g., physical and medical
issues, availability of safe running
routes, weather, dates of half
marathons).

Clear understanding of the goal
purpose to formulate a plan of
action.

For the plan of action to be
effective, multiple pathways for
goal achievement (e.g., exercise,
alternative, healthy diet).

Learning Goal = Clear Goal Intentions

Look for opportunities of
impact . . .

= planning and predictions

Essential Questions = Class Discussion

= Critical Thinking
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Tier 1 Tier 2 Tier 3
Communicate the
standard through
learning goal(s) and
essential question(s).
Emphasize
generalization of
standard across
content and settings.

Connect the
supplemental learning
of  the standard
through learning
goal(s) and essential
question(s).
Provide explicit
instruction of the
standard through
underlying skills.

Connect emphasis of
instruction of the
learning goal(s) and
essential question(s)
broken into small
steps to achieving the
standard.
Focus on priority
standards through
extended time of
explicit instruction.

The mission of our unit is to increase capacity of instructional leaders
through universal education practices grounded in research and evidence
that result in high impact of student learning.
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